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Introduction 
Over a five-month period in 2021, the dŽƌŽŶƚŽ��ŝƐƚƌŝĐƚ�̂ ĐŚŽŽů��ŽĂƌĚ�;d�^�Ϳ͛Ɛ�Centre of Excellence 
for Black Student Achievement engaged with African, Afro-Caribbean, and Black (ACB) students, 
families, and community members in focus group conversations. The consultations are part of 
ƚŚĞ��ĞŶƚƌĞ�ŽĨ��ǆĐĞůůĞŶĐĞ͛Ɛ�ůĂƌŐĞƌ�ĐŽŵŵŝƚŵĞŶƚ�ƚŽ�develop family-school-community partnerships, 
which focus on a shared responsibility to support Black students and families. This engagement 
includes ͞ďƵŝůĚŝŶŐ�ŽŶ� ĐŽŵŵƵŶŝƚǇ� ǀŽŝĐĞƐ� ĂƐ�ǁĞůů� ĂƐ� ƉĂƐƚ� ĂŶĚ�ƉƌĞƐĞŶƚ� ĞĨĨŽƌƚƐ� ƚŚƌŽƵŐŚ� Ă�ĚŝƌĞĐƚ͕�
multi-

https://www.tdsb.on.ca/Media/News/ArtMID/2750/ArticleID/1475/TDSB-Creates-New-Centre-of-Excellence-for-Black-Student-Achievement
https://www.tdsb.on.ca/Media/News/ArtMID/2750/ArticleID/1475/TDSB-Creates-New-Centre-of-Excellence-for-Black-Student-Achievement
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Executive Summary  

This executive report provides an overview of the key themes and recommendations from 
consultations conducted by the Centre of Excellence for Black Student Achievement with the 
African, Afro-Caribbean, and Black (ACB) community. Three stakeholder groups ʹ students, 
families and or/caregivers, and community members ʹ participated in these consultations.   
Stakeholders were invited over five months (May-July; October-November 2021) to have 
focussed conversations. Throughout the focus group sessions, the Centre of Excellence research 
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pain, exhaustion, and struggle to describe what it means to be Black. Some described being Black 
as having a super-power or sense of purƉŽƐĞ͘� KƚŚĞƌƐ� ǀŝĞǁĞĚ� ͞ďĞŝŶŐ� �ůĂĐŬ͟� ĂƐ� ďĞŝŶŐ�

knowledgeable about the history of Black struggle and passing that history on to the next 
generation as a fact of life. 
 
The importance of centring the voices of the ACB stakeholders 

 
Historically speaking, the Ontario system of public education has been challenged by ACB 
families, students, community, and educators for not being responsive towards the needs of 
Black students. It is undeniable that anti-Black racism and Eurocentrism negatively impact the 
academic experiences of Black youths. In many instances, the aspirations of their families are not 
ĞŶŽƵŐŚ�ƚŽ�ƉƌŽƚĞĐƚ�ƚŚĞŵ�ĨƌŽŵ�ƚŚĞ�͞ŽƚŚĞƌŝŶŐ͟�ƚŚĂƚ�ƚŚĞǇ�ĞǆƉĞƌŝĞŶĐĞ�ŝŶ�ĐůĂƐƐƌŽŽŵ�ƐƉĂĐĞƐ͘��Ɛ�<ŽŚůŝ,  
Pizarro, and Nevárez4 ĂƌŐƵĞ͕� ͞�ůĂĐŬ� ƐƚƵĚĞnts are challenged by the dominance of racist 
stereotypes, manifested by the constant and inescapable, racist, hegemonic fog in the air of the 
ƐĐŚŽŽů�;Ɖ͘�ϮϯϬͿ͕͟�Ă�ŚĞůƉĨƵů�ŵĞƚĂƉŚŽƌ�ƚŽ�ƵŶĚĞƌƐƚĂŶĚ�ƚŚĞ�ƉĞƌƐŝƐƚĞŶĐĞ�ŽĨ�ĂŶƚŝ-Black racism in Black 
student schooling experiences. Therefore, understanding how the Black identity has been 
constructed historically and in contemporary education remains a starting point for discussions 
rooted in actualizing change.   
 
In education, ACB students and families may not be viewed as commanding authorities to bring 
about change which is necessary to challenge traditional narratives that are based on the 
normalization of whiteness and Eurocentrism. However, centring ACB ĐŽŵŵƵŶŝƚŝĞƐ͛� diverse 
cultures and identities can increase their sense of belonging in the school environment. To 
disrupt the status quo, Board-wide interventions and mechanisms must be established within the 
classroom to help educators teach and empower Black students effectively. The need for 
education leaders to partner with Black communities is also a focal point to reimagine school 
environments that: (1) centre Black voices; (2) recognize the community and students as assets 
and (3) nurture those strengths to improve their wellbeing and overall educational success. This 
understanding also extends to supporting self-identifying Black educators who teach students 
and who also experience difficulties and barriers in their daily work environment.  
 
Indeed, a collaborative school-family-community-wide approach is critical for systems change. 
Our public education system has not done a good job of serving all students equitably, especially, 
Black students who enter schools with their various intersectionalities (i.e., class, gender identity, 
sexual orientation, religion, and other identity markers). To ensure that our schools genuinely 
serve all students, our schools and communities must be in dialogue with each other about what 

 
4 Kohli, R., PizĂƌƌŽ͕�D͕͘�Θ�EĞǀĄƌĞǌ͕��͘�;ϮϬϭϳͿ͘�dŚĞ�͞EĞǁ�ZĂĐŝƐŵ͟�ŽĨ�<ʹ12 schools: Centering critical research on racism. 
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inclusion means, which barriers prevent inclusion, and how we can remove those barriers. For 
Black families and their children, their community is, and always has been a protective factor in 
their lives. Community provides comfort and familiarity and supports their self-determination as 
they navigate an anti-Black world. 
 
As the Board recognizes the ongoing duty to advocate for the needs of everyone in its school 
communities, it remains the responsibility of school leaders and staff to address racism, equity 
and cultural responsiveness in their leadership practice and in the classrooms. This is 
substantiated fully in the annotated bibliography5 created for educators to develop their critical 
consciousness practitioner inquiries and 
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Summary of Key Themes and Findings 
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The Centre ŽĨ��ǆĐĞůůĞŶĐĞ�ĨŽƌ��ůĂĐŬ�^ƚƵĚĞŶƚ��ĐŚŝĞǀĞŵĞŶƚ͛Ɛ�ƌŽůĞ� ŝŶ�ƐƵƉƉŽƌƚŝŶŐ�ĞĂĐŚ�ƐƚĂŬĞŚŽůĚĞƌ�

group was discussed. 
 

o Recommendations were given on the role of the Centre of Excellence in strengthening 
school-family partnerships.  

o Stakeholders discussed the Centre of Excellence as being a hub for the community and 
support to bridge the gap between families and schools. 

o Families talked about the need to have coordinated resources and services to support 
Black students and their families.  

o Suggestions were given about improving engagement with community organizations to 
strengthen ƐĐŚŽŽůƐ͛ resources and provide a mechanism to respond to student and family 
needs directly. 

o Parents/caregivers reinforced the need for the Centre of Excellence to take leadership in 
promoting Black academic excellence and to be a strong advocate and mediator for 
students and their families. 

 
Recommendations  
 
Students, families, and community members shared recommendations to improve classroom 
conditions, negotiate school communities and improve partnerships. Many of the suggestions 
visualized a much broader concept of education that moved ďĞǇŽŶĚ�͞ ƐĐŚŽŽůŝŶŐ͟�Ăƚ�d�^��ĂŶĚ�ŝŶƚŽ�

ĂƌĞĂƐ� ƐƵĐŚ� ĂƐ� ƐƚƵĚĞŶƚƐ͛� ǁĞůůďĞŝŶŐ͕� ĞƋƵŝƚǇ� ŽĨ� ĂĐĐĞss, parent empowerment, and increased 
partnerships. This coincides with the Centre of Excellence mandates and the initiatives outlined 
ŝŶ�ƚŚĞ��ŽĂƌĚ͛Ɛ�ŵƵůƚŝ-year strategic plan that underscore the need to build strong relationships 
with students, staff and families so they may engage in discussions and learning opportunities on 
critical issues that impact their schooling experiences8. More importantly, developing and 
supporting a research-based family engagement framework is essential to determine when 
programs are working and how to improve them. Therefore, 
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methodologies.  Utilizing Afrocentric methodologies was intended to be used to investigate 
pertinent research questions legitimately and effectively (that is, truthfully and inclusively), 
especially those methodologies that possess embedded assumptions about race and culture. 
Notably, Afrocentric orientations to data, or Afrocentric research methodologies, will push the 
inquiry into a higher realm where the methodology and the process of knowledge construction 
cease to take precedence over the well-being of the people being researched9. 
 
Conceptualization  

 

Initial planning meetings were held with Centrally Assigned Principal, Karen Murray, System 
Superintendent, Jacqueline Spence, Manager of Research and Development, David Cameron, and 
the Centre of Excellence research coordinator, Tanitiã Munroe. Once the purpose and the 
population for the research had been defined, the list of focus group interview questions was 
developed to be shared with participants in their invitation letters. These questions were also to 
be made available and shared by facilitators on a slide deck in the breakout rooms during the 
online focus group sessions. 

 
Part of the planning was to ensure that the questions being asked during the focus groups served 
a dual purpose. The first was to have conversations on the various ways to implement the 
mandates identified by the Centre of Excellence. The second was the following: 

 
o To create opportunities for students to engage in discussions and learning opportunities 

related to issues that impact their wellbeing and support, improve their learning needs, 
and amplify their voices. 

o To create an opportunity for the families of ACB students to discuss issues that impact 
their leadership and engagement in the school community and to give us insight on the 
ways that the Centre of Excellence can serve them.  

o To engage in discussions on how to promote meaningful and collaborative school-
community engagement with community stakeholders. 

 
Therefore, the final stage of the planning was to have information sessions about the 
consultations with ACB staff (e.g., Community Support Workers) and advisory groups (e.g., 
Black Student Achievement Community Advisory Committee - BSACAC) that support Black 
students and families and engage with community organizations. This approach informed us of 
any changes needed in the overall consultation and outreach strategy. 
 

 
9 Reviere, R. (2001). Toward an Afrocentric research methodology. Journal of Black Studies, 31(6), 709ʹ 728. 
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Logistics 

The research coordinator and research associates sent email reminders and followed up with text 
messages and phone calls on each day of the focus group sessions. Students, families, and 
community stakeholders appreciated this approach. Many parents/  caregivers commented on 
feeling inundated with emails and expressed difficulties in keeping track of important updates or 
information, so our communications were especially helpful.  

Self-identifying Black Staff Representation 

It was important that 
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Black Studies͛ Approach to the Analysis  
 
It was our intention to ensure that ƉĂƌƚŝĐŝƉĂŶƚƐ͛�ǀŽŝĐĞƐ͕�ƉĞƌƐƉĞĐƚŝǀĞƐ͕�ŶĂƌratives, and counter-
narratives were represented in the interpretations and findings. This approach to the findings 
allowed us to understand how the collective and individual experiences are tied to the broader 
systemic issues. What matters is the team havŝŶŐ�͞ƚŚĞ�ĐƵůƚƵƌĂů�ŬŶŽǁůĞĚŐĞ�ƚŽ�ĂĐĐƵƌĂƚĞůǇ�ŝŶƚĞƌƉƌĞƚ�

ĂŶĚ�ǀĂůŝĚĂƚĞ�ƚŚĞ�ĞǆƉĞƌŝĞŶĐĞƐ͟�;dŝůůŵĂŶ͕�ϮϬϬϮͿ10 of the communities we are engaging with.  
 

From a critical race theory methodological perspective (e.g., Black Crit11 , QuantCrit12, Community 
Cultural Wealth13) ƚŚĞ�ƌĞůĂƚŝŽŶƐŚŝƉ�ďĞƚǁĞĞŶ�Ă�ƌĞƐĞĂƌĐŚĞƌ͛Ɛ�ǁŽƌůĚǀŝĞǁ�ĂŶĚ�ĂŶĂůǇƐŝƐ�ŝƐ�ŽĨ�ĞǆƚƌĞŵĞ�

importance, especially when they are attempting to investigate culturally specific phenomena 
(Carroll, 2008)14. It was important to acknowledge and reconcile our own worldview orientation 
during the knowledge mobilization process. As researchers, we had a particular understanding 
of ƚŚĞ�ǀĞƌǇ�ŶĂƚƵƌĞ�ĂŶĚ�ƐŽƵƌĐĞƐ�ŽĨ�͞ĂĐĐĞƉƚĂďůĞ͟�ŬŶŽǁůĞĚŐĞ�ĐŽŶƐƚƌƵĐƚŝŽŶ�ĂŶĚ�ƌĞƉƌĞƐĞŶƚĂƚŝŽŶ�ŽĨ�

Black communities or people in research and 
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Reading this report 
 
It is crucial to note that this report is heavy and triggering, reflecting the experiences of Black 
ƐƚƵĚĞŶƚƐ� ĂŶĚ� ĨĂŵŝůŝĞƐ� ĂŶĚͬŽƌ� ĐĂƌĞŐŝǀĞƌƐ͛� ŚŝƐƚŽƌǇ� ĂŶĚ� ĐƵƌƌĞŶƚ� ĞŶŐĂŐĞŵĞŶƚ� ǁŝƚŚ� the Toronto 
District School Board. The work to diagnose the issues and analyze the themes was emotionally 
taxing, and thus, the ongoing work to rectify the problems and disrupt anti-
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can create a mutually respectful and supportive relationship, not only academic support, but 
emotional support as well. In every case, participants felt that it would make them feel 
empowered if their teachers took an interest in them. Several students asked teachers to ͞not 
give up on students so easily͟ and ͞ ǁŽƌŬ on finding out the barriers or reasons why Black students 
ŵĂǇ�ŶŽƚ�ďĞ�ĂďůĞ�ƚŽ�ƉĂƌƚŝĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ƐĂŵĞ�ǁĂǇ�ĂƐ�ŽƚŚĞƌƐ͘͟� 
 
By the same token, parents and caregivers suggested that teachers offer resources, patience, and 
time, rather than giving up on them. Participants agreed that a sense of belonging at school can 
support students through a particularly vulnerable time when they are forming their identity, 
developing psycho-social skills, and trying to navigate the world. 
 
2.1 Centring Joy in the Classroom and Practice 
 
To resist the negativity and racism that students face, participants suggested that teachers 
reimagine classrooms by centring joy in their pedagogy and practice. For parents and caregivers, 
classrooms ƐŚŽƵůĚ�ďĞ�Ă�ƉůĂĐĞ�ǁŚĞƌĞ��ůĂĐŬ�ƐƚƵĚĞŶƚƐ�ƚĂŬĞ�ƉůĞĂƐƵƌĞ�ĨƌŽŵ�ůĞĂƌŶŝŶŐ�ĂŶĚ�͞ŶŽƚ�ďĞŝŶŐ�Ă�

space where students encounter trauma, feel anxious, and/or [are] ĂĨƌĂŝĚ͘͟�dĞĂĐŚĞƌƐ�ǁĞƌĞ�ĂƐŬĞĚ�

to connect with Black students to the degƌĞĞ� ƚŚĂƚ� ƚŚĞǇ�ĐĂŶ͕�͞ŵĂŬĞ�ǇŽƵƌ�ĐůĂƐƐƌŽŽŵ�ƐĂĨĞ� ĨƌŽŵ�

ďƵůůǇŝŶŐ�ĂŶĚ�ƐĂƌĐĂƐŵ�ĂŶĚ�ƚŽǆŝĐŝƚǇ͟�ƚŽ�ƚŚĞ�ĞǆƚĞŶƚ�ǁŚĞƌĞ�ƚŚĞǇ�ĂƌĞ�ĂďůĞ�ƚŽ, and replace those things 
with books, music, laughter, vulnerability, humility, conversation, and growth. 
 

͞^ƚĂƌƚ�ĨƌŽŵ�Ă�ƉŽŝŶƚ�ŽĨ�ũŽǇ�ĂŶĚ�ƚŚĞŶ�ǁŽƌŬ�ďĂĐŬǁĂƌĚƐ�ĨƌŽŵ�ƚŚĞ�ũŽǇĨƵů�ƉŽŝŶƚ�ĂŶĚ�ĂĐƋƵŝƌĞ�ǁŚǇ�

was this person pivotal? Why are we learning this person? You look at their 
accomplishment and then work backwards. We always find Black History Month starts at 
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it͛s just passion. Like they just need to understand the cultural wants, the things that just 
make us tick without trying to plug it to children and suppress it. Just these are things that 
will help the children be better understood and not seen as unruly, undisciplined, just out 
ŽĨ�ŽƌĚĞƌ�ƉƌĞƚƚǇ�ŵƵĐŚ͘͟ 

 
Centring Black joy, for the participants, meant that teachers recognize how important it is for 
�ůĂĐŬ�ƐƚƵĚĞŶƚƐ͛�ǁĞůůďĞŝŶŐ�ĂŶĚ�ƚŚĞ�ŶĞĞĚ�ƚŽ�ĐƌĞĂte moments that ƚŚĞǇ�ĐĂŶ�͞tap into activities and 
ƉƌĂĐƚŝĐĞƐ�ƚŚĞǇ�ĞŶũŽǇ͟�Žƌ�͞ĞǆŚĂůĞ�ĂŶĚ�ďĞ�ŽŬĂǇ͘͟ 
 

2.2 Affinity Spaces for Black Students 
 
Motivated by the renewed call to discuss anti-Black racism, police violence and deaths of Black 
people, students felt that a need to go deeper in their understanding of these issues has led them 
to seek out peers and community for support. Participants shared that they have formed study 
ŐƌŽƵƉƐ͕�ĂƚƚĞŶĚĞĚ�ŽŶůŝŶĞ� ůĞĐƚƵƌĞƐ͕�ĂŶĚ�ũŽŝŶĞĚ�ƐŽĐŝĂů�ŵĞĚŝĂ�ŐƌŽƵƉƐ�ďĞĐĂƵƐĞ�͞ŵĂŶǇ�ƐƚƵĚĞŶƚƐ�ĂƌĞ�

now more aware and are drawn together because of anti-�ůĂĐŬ� ƌĂĐŝƐŵ͘͟� WĂƌƚŝĐŝƉĂŶƚƐ�

recommended that all schools should have a safe space where Black students could come 
together to learn about anti-Black racism, anti-racism, racial equity, and social justice. As one 
ƐƚƵĚĞŶƚ�ĂĚĚĞĚ͕�͞/�Ăŵ��ůĂĐŬ�ǇŽƵŶŐ�ŵĂŶ�ĂŶĚ�ŚĂǀŝŶŐ�ƐŽŵĞǁŚĞƌĞ�/�ĐĂŶ�ďƌĞĂƚŚĞ�ĂŶĚ�ŶŽƚ�ůŽŽŬ�ŽǀĞƌ�

my shoulder and be among other BůĂĐŬ�ŬŝĚƐ�ŝƐ�Ă�ƌĞůŝĞĨ͘͟�� 
 

Students and families suggested establishing Equity Councils in schools as another avenue to 
promote affirming spaces. Participants reported that the Equity Councils have had a positive 
impact on the schooling experience of ACB students. For example, Equity Councils provided a 
platform for ACB students to share their challenges in school with non-ACB students. 
 
2.3 Teaching Black History During and Beyond the Month of February 
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begins with them as individuals͘͟ Others discussed the many practical ways that teachers could 
apply an anti-racist analysis into their course content, pedagogy, and activities.  
 
2.5 Representation: An Essential Component in the Affirmation Process 

 
Representation in schools and classrooms was discussed as an essential component of 
affirmation. Participants referred to the importance of many elements of representation 
including positive images of Black people on school walls and in classrooms, and representation 
in curricula and educational materials, such as books, films, and podcasts. Representation was 
particularly important for students in the lower grades. Additionally, participants believed that 
teaching materials need to normalize Blackness.  
 

͙͞ŝƚ͛Ɛ�ĞĂƐǇ�ƚŽ�ƐŝŵƉůǇ�ĨŽůůŽǁ�ĂůŽŶŐ�ƚŚĞ��ƵƌŽĐĞŶƚƌŝĐ�ŵĞƐƐĂŐĞ͘��ŶĚ�ŵĂŶǇ�ƚĞĂĐŚĞƌƐ�ĚŽŶ͛ƚ�ĞǀĞŶ�

bother to bring in materials, no matter how much they understand that our education 
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͞KŶĞ�ŽĨ�ŵǇ�ƌĞĂƐŽŶƐ�ĨŽƌ�ƉƵƚƚŝŶŐ�ƚŚĞŵ�ŝŶ�&ƌĞŶĐŚ�ŝŵŵĞƌƐŝŽŶ�ďĞĐĂƵƐĞ�ĨƌŽŵ�Grade one, my 
son has had the Black male French teach directly, which I think was pivotal in his success 
and self-worth. And half of those teachers were in the formative years, (which) I think was 
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Parents, caregivers, and students underscored the need to have access to quality education to 
achieve the goal of improving their outcomes in the school environment. According to 
participants, schools should put greater effort into reducing or eliminating the achievement gap 
for Black students. Participants felt that schools needed to help Black students build their skills 
and academic achievement. Most of the participants believed that in order for the Board to make 
substantive changes in closing the achievement gap, schools must create more opportunities for 
Black students͛ voices to be amplified and decrease their 
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͞/� ƚŚŝnk that a major part is the lack of healing of past trauma from parents and their 
experiences within the school board. So, lack of trust. The fact that every time there͛s 
more, not all the time, but quite often schools are contacting parents, always with a 
ŶĞŐĂƚŝǀĞ�ĐŽŶƚĞǆƚ͘͟� 

 

͞dŚĞƌĞ͛s a bit of a fear, I think, around that new parent that͛s coming in and that 
involvement. I think we feel more empowered to come forward and say, I want to do this. 
This is my school too, rather than taking a back seat. I͛ve noticed that and I͛m hearing that 
a lot and it͛s causing a lot of friction. So, who͛s negotiating and navigating the 
conversation when those frictions come up between parents and the school? And then 
the ƉƌŝŶĐŝƉĂů͛Ɛ�ŬŝŶĚ�ŽĨ�ŝŶ�ƚŚĞ�ŵŝĚĚůĞ͘͟ 

 

͞�Ƶƚ� /� ƚŚŝŶŬ� there is a need to come up with strategies in education for the educator.  
Whether it be to combat their biases or to bridge that gap to make parents, Black parents, 
[Indigenous] parents. Because again, we know of all the trauma that͛s been put on the 
Black and [Indigenous] 



 

 

26 

 
While Black parents and caregivers problematized their parent involvement as gendered, class-
based, raced-based and Eurocentric, it is equally important that educators be aware of the 
problems that Black LGBTQ2SIA+ families encounter when interacting in schools. Their family 
composition, gender identity and sexual orientation are other factors ƚŚĂƚ�ŝŶĨůƵĞŶĐĞ�ƉĂƌĞŶƚƐ͛�or 
ĐĂƌĞŐŝǀĞƌƐ͛� ĞǆƉĞƌŝĞŶĐĞƐ� ŝŶ� ƚŚĞŝƌ� ĐŚŝůĚƌĞŶ͛Ɛ� ƐĐŚŽŽůƐ. LGBTQ2SIA+ families described their 
experiences which include: (1) homophobia and transphobia among school staff, (2) religious 
beliefs of school professionals,(3) experience with intersectional discrimination and anti-Black 
racism, (4) inability of school staff to address the discrimination LGBTQ2SIA+ students encounter 
as a human rights issue, (5) anxiety about traditional male and female gender roles, (6) 
unwillingness of school staff to view gender as non-binary, (7) unfamiliarity with the vernacular 
used to discuss  LGBTQ2SIA+ issues, (8) lack of representation in the curriculum with respect to 
Black LGBTQ2SIA+ people and communities , and (9) fear of conflict with the dominant 
heterosexual parents on school councils.  
 
 
Parent Council  
 
A common theme expressed by participants was the lack of opportunities available for Black 
parents/caregivers to be involved on the school parent council. The gatekeeping and power 
exerted by some members revealed ƉĂƌƚŝĐŝƉĂŶƚƐ͛� experiences with micro 
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One participant further noted that the only positions which appeared to be available were 
assisting with fundraising and bake sales. Several mothers suggested that was how white mothers 
and teachers regarded 
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Participants felt that having administrators who demonstrated cultural competence allowed 
them to be more aware of how to interact with Black families.  
 

͞/�ŬŶŽǁ�ƚŚŝƐ�ŚĂƐ�ƉƌŽďĂďůǇ�ďĞĞŶ�ƐĂŝĚ�Ă�ŵŝůůŝŽŶ�ƚŝŵĞƐ͕�ďƵƚ�ƉƌŝŶĐŝƉĂůƐ�ĂŶĚ�ǀŝĐĞ�ƉƌŝŶĐŝƉĂůƐ�ƚŚĂƚ�

understand the racial and cultural make-up of the students and families they serve are 
more understanding. They know how to speak to us and not let us feel like we do not 
ďĞůŽŶŐ�ŝŶ�ƐĐŚŽŽůƐ͘͟� 
 
͞As Black trans dad that has encountered so many transphobia, misgendering and anti-
Black racism  from different teachers , it was good encountering one vice principal who 
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woman would come with in Black History Month. For my second child, I was told off. Her 
ƚĞĂĐŚĞƌ�ƐĂŝĚ͕�͞ƚŚŝƐ�ǁĂƐ�ŚĞƌ�ĐƵƌƌŝĐƵůƵŵ͕�ĂŶĚ�ƐŚĞ�ƚƌŝĞƐ�ƚŽ�ƌĞůĂƚĞ�ƚŽ�ĞǀĞƌǇŽŶĞ� ŝŶ�ŚĞƌ�ĐůĂƐƐ͟�

and I was like, who are you relating to? Certainly not the one Black student in your class. 
/�ĨĞůƚ�ƐŽ�ĂŶŐƌǇ�ĂŶĚ�ĚŝĚŶ͛ƚ�ďŽƚŚĞƌ�ŐŽŝŶŐ�ƚŽ�ƚŚĞ�ƉƌŝŶĐŝƉĂů͘�dŚĞǇ�ŽĨƚĞŶ�ƐƵƉƉŽƌƚ�ƚŚĞŝƌ�ƐƚĂĨĨ�ĂŶĚ�

ĚŽ�ŶŽƚŚŝŶŐ�ĂďŽƵƚ�ŝƚ͘͟ 
 

͞/�ĚŽŶ͛ƚ�ƵŶĚĞƌƐƚĂŶĚ�ǁŚǇ�ƚŚĞǇ�ƚĞĂĐhers] act that way when we ask that they treat our kids 
the same way. Why do Black parents face so much microaggression? Why are some of 
these teachers so downright racist against us when we ask for them to see our kids as 
belonging in their classrooms? 

 
͞I remember having to escalate an issue when my daughter was, I believe in Grade 9 or 
Grade 10. I had to go to the principal after I was getting nowhere with this rude teacher.  
/�ƚŚŝŶŬ�ǁŚĞŶ�ǇŽƵ͛ƌĞ�Ă�ƉĂƌĞŶƚ�ƚŚĂƚ�ǇŽƵ�ŬŶŽǁ�ǇŽƵƌ�ƌŝŐŚƚƐ�ĂŶĚ�ǇŽƵ͛ƌĞ�willing to hop over 
ǁŚĂƚĞǀĞƌ�ůĞǀĞů�ĂŶĚ�ǇŽƵ͛ƌĞ�ǁŝůůŝŶŐ�ƚŽ�ŐŽ�ĂƐ�ĨĂƌ�ĂƐ�ƉŽƐƐŝďůĞ to demand changes or demand 
that an incident is addressed. Teachers ĚŽŶ͛ƚ� ůŝŬĞ� ƚŚĂƚ� ĂŶĚ� ƐŽŵĞƚŝŵĞƐ� ǇŽƵ� ĨĞĂƌ� ƚŚĞŵ�

reacting to your child. They know their power; they know nothing will happen to them. 
^Ž͕�ƚŚĞǇ�ĐŽŶƚŝŶƵĞ�ďĞŝŶŐ�ĂǁĨƵů�ĂŶĚ�ƌĂĐŝƐƚ͘͟�� 

  

Parents and Caregivers of Black Students in French Immersion Programs 
 

WĂƌƚŝĐŝƉĂŶƚƐ�ĚŝƐĐƵƐƐĞĚ�ƚŚĞ�͞ƉƵƐŚ�ŽƵƚ͟�ŽĨ��ůĂĐŬ�ƐƚƵĚĞŶƚƐ�ĨƌŽŵ�ƚŚĞ�&ƌĞŶĐŚ�ĂƐ�Ă�^ĞĐŽŶĚ�>ĂŶŐƵĂŐĞ�

programs. Several of them shared their experience with schools that continue to find ways to 
keep Black families out of French Immersion schools. Anecdotal examples were given of school 
administrators and teachers demonstrating anti-Blackness or creating conditions that led to 
families removing their children from schools.  

 
Parents and caregivers also reflected on how deeply problematic the French Immersion school 
ĐƵůƚƵƌĞ�ǁĂƐ�ĂŶĚ�ĨĞůƚ�ƚŚĞƐĞ�ƐĐŚŽŽůƐ�ŽŶůǇ�ďĞŶĞĨŝƚƚĞĚ�͞ĐĞƌƚĂŝŶ�ĨĂŵŝůŝĞƐ͘͟ Participants suggested that 
the attitudes and ideology in the French programs created a division along the lines of race, 
gender and class.  

 
͞'ŝƌůƐ�ĂƌĞ�ŵŽƌĞ�ůŝŬĞůǇ�ƚŽ�ďĞ�ĞŶƌŽůůĞĚ�ƚŚĂŶ�ďŽǇƐ͘�/�ĐĂŶ�ĐŽƵŶƚ�ƚŚĞ��ůĂĐŬ�ďŽǇƐ�ŝŶ�ŵǇ�ĚĂƵŐŚƚĞƌƐ͛�

ƉƌŽŐƌĂŵ�ĂŶĚ�ŵǇ�ĨƌŝĞŶĚ͛Ɛ�ƐŽŶ͛Ɛ�ƉƌŽŐƌĂŵ͘�dŚĞǇ�Ăůů�ŬŶŽǁ�ĞĂĐŚ�other because they are a few of 
ƚŚĞŵ͘�dŚĞǇ�ŐĞƚ�ŬŝĐŬĞĚ�ŽƵƚ�ĞĂƌůǇ�ǇŽƵ�ŬŶŽǁ͘͘ǀĞƌǇ͘͘ǀĞƌǇ��ĞĂƌůǇ͘͟ 

 
͞/�Ăŵ�ĨƌŽŵ�Ă�&ƌĞŶĐŚ�ƐƉĞĂŬŝŶŐ�ĐŽƵŶƚƌǇ�ŝŶ��ĨƌŝĐĂ�ĂŶĚ�ǁŚĞŶ�/�ĐĂŵĞ�ŚĞƌĞ, I discovered that there 
were programs like this. 
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wife. They even tried to tell us they had no space for my children, and we should enroll them 
in the English programs. My wife wanted to not fight with them but insisted that my kids be 
ƉůĂĐĞĚ�ƚŚĞƌĞ͘͟� 

 
͞tŚĞŶ�ŵǇ�ĐŚŝůĚ�ĞŶƚĞƌĞĚ͕�ƚŚĞƌĞ�ǁĂs a lot of Black students that entered. By the time Grade 
1 hit, they͛ re practically all gone because they couldn͛t deal with the teacher saying, ͞Oh, we 
can͛t do this.͟  ͞ They͛re not talking.͟  ͞ They͛re not understanding.͟ ͞ They͛re not catching on.͟  

 
Participants also had difficulties getting the support they needed, especially when there were so 
few Black families at their schools. For parents and caregivers that decided to remove their 
children from French Immersion programs, they discussed being told that ͞ŝƚ�ǁĂƐ�ĚŝĨĨŝĐƵůƚ� ƚŽ�

support their child(ren)͟�Žƌ�͞ƐĐŚŽŽůƐ�ŶŽƚ�ďĞŝŶŐ�ĞƋƵŝƉƉĞĚ�ƚŽ�ƐĞƌǀĞ�ƚŚĞŝƌ�ŶĞĞĚƐ͘͟�WĂƌƚŝĐŝƉĂŶƚƐ�ĨĞůƚ�

that this practice was committed under a false pretence and belief that French immersion is too 
difficult for students with special education needs.   

 
͞/�ƌĞĂůŝǌĞ�ƚŚĂƚ�ŵǇ�ƐŽŶ�ŶĞĞĚĞĚ�ĞǆƚƌĂ�ƐƵƉƉŽƌƚ�ĂŶĚ�ŝƚ�ĨĞůƚ�/�ĚŝĚŶ͛ƚ�ĚĞƐĞƌǀĞ�ƚŽ�ĂƐŬ�ĨŽƌ�ŝƚ͘��dŚĞǇ�
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and caregivers got help with resources and having a community member being present at 
meetings with administrators or teachers. Participants discussed the need for all Black families 
or parents of Black children to educate themselves on board policies and learn how to make the 
͞ƐǇƐƚĞŵ�ǁŽƌŬ�ĨŽƌ�ƚŚĞŵ͘͟�WĂƌƚŝĐŝƉĂŶƚƐ�ŚŝŐŚůŝŐŚƚĞĚ�ƚŚĞ�ŝŵƉŽƌƚĂŶĐĞ�ŽĨ�ŬŶŽǁŝng their rights as Black 
parents and using them as tools for accountability. For one parent who described their approach 
to ĂĚǀŽĐĂĐǇ͕�ŝƚ�ŵĞĂŶƚ�͞ŚĂǀŝŶŐ�ƚŚĞ�ĂƚƚĞŶƚŝŽŶ�ŽĨ�ƚŚĞ�ƐĐŚŽŽů�ĂĨƚĞƌ�ƐĞĞŝŶŐ�ƚŚĞ�ůĞŶŐƚŚƐ�/�ǁŽƵůĚ�ŐŽ�ĨŽƌ�

my children or myself to be treated fĂŝƌůǇ�ĂŶĚ�ũƵƐƚ�ƚĞůůŝŶŐ�ƚŚĞŵ�ďĞŝŶŐ�ƌĂĐŝƐƚ�ŝƐ�ǁƌŽŶŐ͘͟��ŶŽƚŚĞƌ�

parent suggested that their concerns were only taken seriously after teaching staff recognized 
that the parent ͞ ǁŽƵůĚ�ƚĂŬĞ�ŝƚ�Ăůů�ƚŚĞ�ǁĂǇ�ƚŽ�ƚŚĞ�,ƵŵĂŶ�ZŝŐŚƚƐ�KĨĨŝĐĞ�Žƌ�ƚŚĞ�ŵĞĚŝĂ͘͟��Ɛ�the parent 
stĂƚĞĚ͕�͞ƌĞĂůůǇ�ůĞƚ�ƚŚŽƐĞ�ƚĞĂĐŚĞƌƐ�ŬŶŽǁ�ǁĞ�ĐĂŶ�ĂĚǀŽĐĂƚĞ͘͟� 

 
Others asserted that ƚŚĞ�ĂĚũƵƐƚŵĞŶƚ�ŝŶ�ƚŚĞ�ƚĞĂĐŚĞƌƐ͛�ďĞŚĂǀŝŽƵƌ�ƐŚŽƵůĚ�ŶŽƚ�ŚĂƉƉĞŶ�ǁŚĞŶ�ƚŚĞǇ�

feel their job and livelihood is threatened. They felt that teachers must learn that equity and 
ŝŶĐůƵƐŝŽŶ�͞ means ƚƌĞĂƚŝŶŐ�Ăůů�ƐƚƵĚĞŶƚƐ�ĨĂŝƌůǇ͘͟�/ƚ�ǁĂƐ�ĨƵƌƚŚĞƌ�pointed out that teachers need to ask 
themselves why they entered the teaching profession and do ongoing reflection on their own 
bias against Black students and families. Participants suggested that educators challenge 
themselves to unlearn racism and seek ways to improve themselves. Even if there are feelings of 
discomfort in this process, they should ͞
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Parents and community members suggested that re-building community relationships can be 
supported through an annual summit hosted by the Centre of Excellence. The summit would 
include a discussion on what the Centre of Excellence has accomplished throughout the 
school year, what was done with the research and consultations, and what will be done going 
forward to ensure that they are driving policy changes within TDSB. More importantly, the 
ACB community asserted that the policies should be driven by the data produced from 
conversations with ACB families to provide families with a sense of ownership of the data.  

͞dŚĞƌĞ�ŚĂƐ�ƚŽ�ďĞ�ĚĞůŝǀĞƌĂďůĞƐ͘��Ɛ�ƚŝŵĞ�ŚĂƐ�ĞǀŽůǀĞĚ͕�ƚŚĞ�ƐĐŚŽŽů�ƚŽ�ƉƌŝƐŽŶ�ƉŝƉĞůŝŶĞ�ŚĂƐ�

been a large concern for our community. When we have consultations, do something 
about it! We want to see action, measurables and implementation. We need to 
ŝŵƉƌŽǀĞ�ƚŚĞ�ƌĞůĂƚŝŽŶƐ�ďǇ�ĨŽůůŽǁŝŶŐ�ƚŚƌŽƵŐŚ͘͟  

 
Families and community participants understood that data collection ŝƐ�͞Ă necessary part of the 
ďŽĂƌĚ͛Ɛ responsibilities͟ to influence and inform practice and polices. However, they suggested 
the data be made available for use by school staff, department leaders, ĂĚŵŝŶŝƐƚƌĂƚŽƌƐ�͞to have 
their stories heard and implement[ing] the recommendations given, in all schools, as[ a] move 
to ƐƵƉƉŽƌƚ��ůĂĐŬ�ƐƚƵĚĞŶƚƐ͛�ŶĞĞĚƐ͘͟ For several participants, this demonstrates the B



 

 

35 



 

 

36 

ƚŚĞ�͞ ůĂĐŬ�ŽĨ�ďĞůŝĞĨ�ƚŚĂƚ�ƚĞĂĐŚĞƌƐ�ĂŶĚ�ŐƵŝĚĂŶĐĞ�ĐŽƵŶƐĞůůŽƌƐ�ŚĂǀĞ�ŝƚ�ƐŝĐ�ŝŶ�ĨŽƌ��ůĂĐŬ�ĐŚŝůĚƌĞŶͬǇŽƵƚŚ.͟�

Participants also suggested creating a database of Black agencies and professionals to give Black 
students opportunities for placements that, depending on their professional interest, could count 
towards their volunteer service hours requirement. It was suggested that the support for Black 
students must be envisioned as a long-term, continuous goal over the entire year. Community 
participants also recommended that a coordinated peer mentorship program be developed in 
schools to provide unique mentorship and educational opportunities for Black students. These 
would include personal, academic, and professional development opportunities that create a 
fulfilling student experience and can enhance community members' engagement and 
awareness. Participants added that these are tangible ways that schools can build bridges with 
the Black community and show an interest in issues affecting Black students. 
 
Suggestions were also made that the Centre of Excellence build connections between students 
and create opportunities for parents and families to connect and network while also providing 
͞ĂĨĨŝŶŝƚǇ�ƐƉĂĐĞƐ͘͟�Participants also discussed the significance of having the Centre of Excellence 
located in an actual building where families could go with the intention of finding safety, 
connection, support, and inspiration. 

 
͞tĞ�ŶĞĞĚ�ƚŽ�ŵĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ǁĞ�ŚĂǀĞ�Ă�ŶĞƚǁŽƌŬ͘�/ƚ�ĚŽĞƐŶΖƚ�ŵĂƚƚĞƌ�ǁŚĞƌĞ�ǁĞ�ĂƌĞ͕�ǁŚĞƚŚĞƌ�

you live in the east, the west, whatever, so that we can come together because we have a 
tie that binds. We all have children within this umbrella, and we need to be able to connect 
them with strength. With numbers, there's strength.͟ 

 
Participants asked that the Centre of Excellence facilitate the creation of spaces for healing for 
the Black community and provide counselling to deal with issues, such as internalized racism and 
generational trauma.  
 
They also proposed the implementation of an Ombudsman at the Board to understand pareŶƚƐ͛�

experiences with anti-Black racism.  
 
In addition to the recommendations and thoughts shared, participants asked that no one be left 
out of the conversation within the umbrella term of ACB. Participants stated that while there is 
a recognition that the term ACB is comprehensive, it also omits self-identifying Black members 
(e.g., Afro-Latinx, Afro-Indigenous). Therefore, schools must see the need to continuously be 
intentional in connecting with Black community members, families and organizations that are 
often not present. 
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Parents/caregivers also requested that the Centre of Excellence provide information about Board 
policies and procedures, changes taking place in the school system, and research that has been 
conducted with Black students.  

Participants emphasized the need for timely and accessible communications to ensure that 
community members receive information in a clear, direct, and easy to understand manner.  

In fulfilling its communication role, it was suggested that the Centre of Excellence coordinate, 
organize and share information on a variety of topics relevant to Black students and their families, 
including community activities and programs, mentorship and work opportunities, scholarships 
and grants for Black students, a list of easily accessible tutors, Black-focused resources and 
organizations, community supports, and TDSB resources.      

Hub for Resources  

Participants expressed the need for the Centre of Excellence ƚŽ�ĂĐƚ�ĂƐ�Ă�͞ŚƵď͟�ǁŚĞƌĞ�ĨĂŵŝůŝĞƐ�

could receive services and assistance that they need, such as mental health resources, food 
security, support with settlement/immigration, employment services, child welfare, and create 
and/or coordinate care services for students whose parents are working multiple jobs to support 
their families.  

͞/�ǁŽŶĚĞƌ�ŝĨ�ƚŚĞƌĞ�ŝƐ�Ă�ǁĂǇ�ƚŽ�ŚĂǀĞ�ƌĞƐŽƵƌĐĞƐ�ŝŶ�ŽŶĞ�ƉůĂĐĞ�ƚŚĂƚ�ǇŽƵ�ĐŽƵůĚ�ĚŝƌĞĐƚ�ĨĂŵŝůŝĞƐ�ƚŽ͕�

so they can access what they need.  In general, we're very private people who don't want to 
have to tell you that I need help with this or whatever. But if there was just a general 
information that they could go and go to this website, and they could find it or call this the 
number or something set up somehow, that they could talk to somebody directly.͟� 

͞/�ĚŽ�ƚŚŝŶŬ�ƚŚĂƚ� ŝƚ� ŝƐ� ŝŵƉŽƌƚĂŶƚ�ĨŽƌ�ƵƐ�ƚŽ�ŚĂǀĞ�Ă�ŚƵď�ŝŶ�ǁŚŝĐŚ�ƚŚĂƚ�ƵŶŝƚǇ�ĐĂŶ�ĨůŽƵƌŝƐŚ͕�ĂŶĚ�/ 
think the Centre has a unique ability to kind of be a hub ...the Centre will be able to synthesize 
the resources and the services that the community organizations are able to give out.͟� 

 

Coordination of resources was seen as a very important strategy for aiding parents/caregivers to 
better advocate for and support their children.  

Community members discussed the essential need for the Centre of Excellence to provide 
information to families on navigating the education system. It was also suggested that the Centre 
of Excellence provide guidance to parents/caregivers on the types of questions they could ask 
during parent-teacher interviews. 

Curating Resources and Partnerships 

Community members shared the importance of conducting a needs assessment of services and 
resources available internally and externally to TDSB. Such an assessment would be helpful in 
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identifying the gaps in accessing resources. Community members also suggested that an 
inventory of resources be developed to direct families in need of support.  it was suggested that 
the Centre of Excellence connect with schools to gather that information. One suggested strategy 
for the needs assessment is community mapping (identifying the location of organizations) to 
find out what is available within the community and sharing that information with ACB 
community members. It was recommended that the Centre of Excellence partner with existing 
organizations doing impactful work in community mapping. Community participants 
ƵŶĚĞƌƐĐŽƌĞĚ�ƚŚĞ�ŶĞĞĚ�ĨŽƌ�ƐƵĐŚ�ŝŶĨŽƌŵĂƚŝŽŶ�ĂƐ�͞ĨĂŵŝůŝĞƐ�ŶĞĞĚ�ƚŽ�ďĞ�ŝŶĨŽƌŵĞĚ�ďĞĐĂƵƐĞ�ƚŚĞǇ�ĂƌĞ�

unaware that there are services available to them, such as laptops for students, services for 
students with special needs.͟�� 

�ð�X���d�Z���������v�š�Œ�����}�(�����Æ�����o�o���v�����[�•���Z�}�o�����]�v���W���Œ�š�v���Œ�]�v�P�����v�������}�o�o�����}�Œ���š�]�v�P 
 
Participants emphasized that increased collaboration with ACB communities must be centred on 
building partnerships in order ƚŽ� ŝŵƉƌŽǀĞ� ĐůĂƐƐƌŽŽŵ� ĐŽŶĚŝƚŝŽŶƐ� ĨŽƌ� �ůĂĐŬ� ƐƚƵĚĞŶƚƐ͛� ŝĚĞŶƚŝƚǇ�

development.  
 
Additionally, participants asserted that the Centre of Excellence must collaborate with educators 
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Staff in the Centre of Excellence were also encouraged to explore the many opportunities to 
partner with ACB service organizations. 
 
It was also recommended that the Centre of Excellence partner with Afrocentric organizations to 
ensure a more comprehensive teaching of African history. Another suggestion was that the 
Centre of Excellence collaborate with universities on pathway planning.  
 
Participants proposed that the Centre of Excellence establish partnerships with community 
groups that already have experience with Black organizations. 

͞/�ƚŚŝŶŬ�ƚŚĞƌĞ�ŶĞĞĚƐ�ƚŽ�ďĞ�Ă�ďĞƚƚĞƌ�ůĞǀĞů�ŽĨ�ŽƉĞŶŶĞƐƐ�ƚŽ�ĐŽŵŵƵŶŝƚǇ�ŽƌŐĂŶŝǌĂƚŝŽŶƐ͙�/Ĩ�ŝƚ�ŝƐ�ŐŽŝŶŐ�

ƚŽ�ďĞ�ƚŚĞ�ƐĂŵĞ�Žů͕͛�ƐĂŵĞ�Žů͕͛�ǁŚĞƌĞ�ƚŚĞƌĞ�ŝƐ�Ă�ǁĂůů͕�between us, the community and particularly 
the Black community and the TDSB, we are going to have challenges, but if the philosophy is 
to be open, then you know, it works both ways.͟ 

 
�ñ�X���d�Z���������v�š�Œ�����}�(�����Æ�����o�o���v�����[�•���Z�}�o�����]�v���>���������Œ�•�Z�]�‰�U�������À�}�������Ç�U�����v�������Œ�]���P������uilding Between ACB 
Communities and Schools 
 
Parents/caregivers reinforced the need for the Centre of Excellence to take leadership in 
promoting Black academic excellence and to be a strong advocate and mediator for students and 
their families. 
 
Community members and organizations identified advocacy as a very central success factor for 
achieving effective school-community engagement. They highlighted advocacy as critical in 
ƌĞĚƌĞƐƐŝŶŐ�ƚŚĞ�͞ŚŝƐƚŽƌǇ�ŽĨ�ďƌŽŬĞŶ�ƉƌŽŵŝƐĞƐ�ǁŝƚŚ�d�^�͟ and improving the quality of relationship 
between the TDSB and ACB communities.  
 
Participants asserted that the Centre of Excellence cannot be neutral and must engage in action-
oriented advocacy to counter institutionalized anti-Black racism and gatekeeping that Black 
students, families, and ĐŽŵŵƵŶŝƚŝĞƐ͛ encounter. Proposed proactive actions were highlighted to 
actively confront the unequal power dynamics and structures between schools and ACB 
communities. These include assessing policies, programs, curricula and hiring practices to ensure 
that they are equitable.  
 
Voice and Advocacy  
 

Participants expressed the need for the Centre of Excellence to be a voice for Black families. As 
ŽŶĞ�ĨĂƚŚĞƌ�ƐƵŐŐĞƐƚĞĚ͕�͞ďĞ�ƚŚĞ�ǀŽŝĐĞ�ĨŽƌ�ƵƐ͕�ĂŶ�ĂĚǀŽĐĂƚĞ�ĨŽƌ�ƵƐ͕�ďĞĐĂƵƐĞ�ǇŽƵ�ŬŶŽǁ�ƚŚĞ�ƐǇƐƚĞŵ�ĂŶĚ�

can speak on behalf of us and our children, and you can get into places as ACB staff that we 
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Appendix A 

 
Mandates Community Recommendation 

Student 
1. Provide support to Black 

students in TDSB 
schools to combat 
racism, navigate 
complaint processes, 
identify barriers to 
success and access 
appropriate resources 
(e.g., scholarships, 
networking, mentoring). 

 

�x The Centre of Excellence should take leadership in 
promoting Black academic excellence and be a strong 
advocate and mediator for students and their 
families. 

�x As part of its strong advocacy role, the Centre of 
Excellence staff must act as a mediator between 
schools and families facing discrimination and anti-
Black racism in schools. Staff also need to address the 
socio-emotional needs of students and support 
families.  

�x The Centre of Excellence must coordinate, organize, 
and share information on a variety of topics relevant 
to Black students and their families, including 
community activities and programs, mentorship and 
work opportunities, scholarships and grants for Black 
students, a list of easily accessible tutors, Black-
focused resources and organizations, community 
supports, and TDSB resources.   

�x The Centre of Excellence must coordinate resources, 
enabling parents/caregivers to better advocate and 
support their children.  

�x The Centre of Excellence must support the identity 
and development of Black students. Specific 
suggestions include celebrating their achievements, 
creating grants specific for Black students, supporting 
the transition of students to high school, post-
secondary education and apprenticeships, offering 
tutoring and mentorship programs, lunch and after-
school programs, an Elders-in-School program, 
extracurricular activities that engage students outside 
of school, and hosting cultural events, activities, and 
programming throughout the year. 

�x The Centre of Excellence must build connections 
between Black students. 

�x The Centre of Excellence must develop and enhance 
Black students' networking and mentorship starting at 
a young age. It must provide Black students with 
opportunities to network with Black professionals 
who can serve as role models and provide them with 
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approved annual budget 
for this purpose. 

 

transparency were suggested as key factors for 
regaining trust and strengthening partnerships.   

�x The Centre of Excellence must develop and foster 
collaborations with ACB communities that are centred 
on building partnerships to improve classroom 
ĐŽŶĚŝƚŝŽŶƐ�ĨŽƌ��ůĂĐŬ�ƐƚƵĚĞŶƚƐ͛�ŝĚĞŶƚŝƚǇ�ĚĞǀĞůŽƉŵĞŶƚ͘� 

�x The Centre of Excellence must collaborate with 
educators through professional learning to develop 
their awareness about community resources available 
ƚŽ�ƐƵƉƉŽƌƚ��ůĂĐŬ�ƐƚƵĚĞŶƚƐ͛�ƐƵĐĐĞƐƐ͘�dŚŝƐ�ŝŶĐůƵĚĞƐ�
understanding and valuing how community members 
are involved in supporting families in and outside of 
schools. 

�x The Centre of Excellence must support schools in 
understanding and valuing the cultural capital that 
exists in the Black community. A key success factor of 
a collaborative school-community engagement is 
recognizing, seeking, and valuing the varied 
knowledge of ACB community members that teachers 
could draw on in classrooms.  

�x The Centre of Excellences needs to create a database 
of Black agencies and professionals, providing Black 
students with opportunities for placements which 
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�x The Centre of Excellence must partner with 
organizations doing impactful work in community 
mapping.  

�x The Centre of Excellence needs to work with 
universities on pathway planning.  

�x The Centre of Excellence must establish partnerships 
with community groups that already have experience 
with Black organizations. 

Staff/System  
7. Use evidence to 

highlight promising 
practices and engage in 
meaningful research on 
topics relevant to Black 
students that are then 
integrated across 
schools and at the 
system level within the 
TDSB; 

 

�x The Centre of Excellence is called upon to support 
school staff with evidence-based plans to support 
promising practice that will improve the learning 
conditions of Black students.    

�x The Centre of Excellence must engage in the work of 
providing support to educators and administrators to 
build their critical consciousness practitioner 
inquiries. Also implement guidelines for schools to 
conduct thorough equity audits, family and 
community engagement plans, teacher diversity 
initiatives, and professional development on 
transformative practices and social and emotional 
learning. 

 
8. Create professional 

learning in anti-Black 
racism and collaborate 
with other staff in 
facilitating learning in 
decolonization, anti-
racism, anti-oppression, 
and human rights, while 
recognizing the 
similarities and 
intersections of various 
forms of oppression. 

�x The Centre of Excellence should provide teacher 
training in cultural responsiveness and implicit bias, 
and training on how teachers can relate to Black 
students. 

�x The Centre of Excellence should also provide training 
for school staff to address the barriers and 
discrimination that newcomer families encounter in 
TDSB schools. 

9. Provide annual 
accountability reports 
and 
recommendations to 
the Board of Trustees 
and staff.  

 

�x To fulfill its measure of accountability, schools must 
report back yearly to the Centre of Excellence on the 
progress they have made to achieve ACB representation 
and inclusion.  

�x More focus group research should be undertaken with 
young children to gain insight into their schooling 
experiences and to hear the experiences and stories of 
families.   

 


