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Introduction

Overafive-month periodin 2021, the dZdZY+Z €4t ~SZZ1 ZAIE :d ~ "€ Centre of Excellence

for Black Student Achievemeahgaged with African, Afr@aribbean, and Black (ACB) students,
families, and community members in focus group conversations. The consultations are part of
186 GYHIG ZT 6DGlGYDG € 1AIOGE DZWShWG Y 2 developfamily-schoolcommunity partnerships
whichfocuson a shared responsibilitio support Black studentand families This engagement
includes dZIEY0 ZY D2ZWWZYSH) 120G A NG AS DACH AYE DaGeGY+ GITZake #537208 A EsiGot

multi-
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Executive Summary

This executivereport provides an overview of the key themesd recommendatios from
consultationsconductedby the Centreof Excellence for Black Student Achievemeith the
African, AfreCaribbean, and Black (ACB) communifyree stakeholder groups students,
families and or/caregivers, and community membeérgarticipated inthese consultations
Stakeholderswere invited overfive months (May-July; OctoberNovember 2021) to have
focussed conversationd hroughout the focus grougessionsthe Centre of Excellenaesearch




pain, exhaustion, and struggle to describe what it means to be Black. Some described being Black
as having a supgiower or sense of pBZG KiSGIE IGIGE —dGYO (ABU_ A dGsYO
knowledgeable about the history of Black struggle and passing that history on to the next
generation as a fact of life.

Historically speaking, the Ontario system of public educatias been challenged by ACB
families, students, community, and educators for not being responsive towards the needs of
Black students. It is undeniable that aBtiack racism and@urocentrism negtively impact the
academic experiences of Black youths. In many instatieesspirations of their families are not
GYZZ0S 12 DAZAGDH HSGW Ta2\ 456 ZHSGAEYQ_SAHSGLI GiipGHRGYRG §Y DIACEIZZW EDADGE € <ZSK,
Pizarro, and NevarézAd0zG — (APU €4ZEGnts are challenged by the dominance of racist
stereotypes, manifested by the constant and inescapable, racist, hegemonic fog in the air of the
e0S770 ;b t16__ A SGIDTZI WGHADSZa +2 ZYEGICIAYE +SG DGACICHGYDG ZT AVE-Black racism in Black
student schoolig experiencesTherefore, understanding how the Black identity has been
constructed historically anth contemporaryeducation remains a starting poifdr discussions
rooted in actualizing change.

In education, ACB students and families may not be eteascommanding authoritieso bring
about changewhich is necessary to challenge traditional narratives that are based on the
normalization of whiteness and Eurocentrisidowever, centringACBDZWWZYSKGE diverse
cultures and identities can increase their sense of belonging in the school environneent. T
disrupt the status quadBoard-wide interventiorsand mechanisms must be established within the
classroom to help educators teach and empower Black students effectiVial.need for
education leaders to partner with Black communities is also a focal pwireimagine school
environments that: (1) cen&rBlack voices; (2) recognitee community and studergas assets
and (3) nurture those strengths to improve their wellbeing and overall educaltguccessThis
understanding also extends to supportisglf-identifying Black educatorsvho teach students
andwho alsoexperience difficulties and barriers in their daily work environment.

Indeed, a collaborative schetdamily-communitywide approach is critical for systems change.
Our public education syste has not done a good jalf serving all students equitablgspecially,
Black studentsvho enter schools with their various intersection&i(i.e., class, gender identity,
sexual orientation, religion, and other identity markers). To ensure that duoads genuinely
serve all students, our schools and commigsmust be in dialogue with each other about what

4 Kohli, R., PHiZ D © EGIAIG " ;t66j "dSCTEGI ZABEW 7T < 12schools: Centeringritical research orracism.
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inclusion means, which barriers prevent inclusion, and how we can remove those barriers. For
Black families and their children, their commungy and alwaysasbeen a protective factor in

their lives. Community provides comfort and familiarity and supports theirdettrmination as

they navigate an antBlack world.

As the Board recognizes the ongoing duty to advocate for the needs of everyone in its school
communities, it remains the responsibilitf school leaders and staff to address racism, equity
and cultural responsiveness in their leadership practice amdhe classrooms This is
substantiated fullyin the annotated bibliography createdfor educatorsto developtheir critical
consciousness practitioner inquiriesd
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Summary oKey Themeand Findings
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The Cente ZT @DGHGYDG 120 (ADU MZEGYH DSIGIGWGYF € 4ZIG §Y £2DDZaKY0 GADS StAUGSZIEGA
groupwas discussed.

o Recommendationsvere givenon the role of the Centref Excellencen strengthening
schoolfamily partnerships.

o Stakeholders discusd the Centreof Excellenceasbeing a hub for the community and
support to bridge the gap between families and schools.

o Familiestalked about the needo have coordinated resources and services to support
Black studentgand theirfamilies.

o Suggestioa were giverabout improvingengagement with community organizatisto
strengthentdSZZi€ resources angrovidea mechanisnto respond to student and family
needs directly.

o Parents/caregivers reinforced the need for the Centre of Excati¢o take leadership in
promoting Black academic excellence and to be a strong advocate and mediator for
students and their families.

Recommendations

Sudents, families,and community membershared recommendatiors to improve classroom
conditions,negotiate school communities and imprewartnerships.Many of the suggestions
visualizel a much broader concept of education that moM#SLUZYE €SZZiEY0 Atd ~ AYEVHZ

AGGAE €2DS Ac SHZEGYIE NGHdGIY0, Gaztl ZT APBGss parent empowerment and increased
partnerships. This coincides with the Centre of Excellence mandates and the initiatives outlined
Y 186 ZAGE' ¢ WZiK-year strategic plahat underscore the need tbuild strong relationships

with students, staff andamiliesso they mayengage in discussions and learning opportunities on
critical issues that impact theischooling experiencésMore importantly, aveloping and
supporting a researchased family engagement framework is essential to determine when
programs are working and how to improve them. Therefore,
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methodologies Utilizing Afrocentric methodologiewas intended to be used to investigate
pertinent research questions legitimately and effectivellgaf is, truthfully and inclusively),
especially thosanethodologiesthat possess embedded assumptions about race and culture.
Notably, Afrocentric orientations to data, or Afrocentric research methodologies, will push the
inquiry into a higher realm wherthe methodology and the process of knowledge construction
cease to take precedence over the wiedling of the people being researcted

Conceptualization

Initial planning meetings were held witGentrally Assigned Principal, Karen Murray, System
Superintendent, Jacqueline Spenbanager of Research and Development, David Cameron, and
the Centreof Excellencaesearch coordinatorTanitid Munroe. Once the purpose and the
populationfor the researchhad been definedthe list offocus group intengaw questions was
developed to be shared witparticipants in their invitation letters. These questions were also to
be made available and shared by facilitators on a slide deck in the breakous choing the
online focus group sessions

Part of the planing was to ensuréhat the questions being asketluringthe focus groupserved
a dual purpose. The first was to have conversations on the various ways to implement the
mandates identified by the Centiadf ExcellenceThe seconavasthe following:

o To crate opportunities for students to engage in discussions and learning opportunities
related to issues that impact their wellbeing and suppaortprove their learning needs
and amplify their voices.

o To create an opportunity for the families of ACB students to discuss issues that impact
their leadership and engagement in the school community and to give us insight on the
waysthat the Centreof Excellencean serve them.

o To engage in discussions onwdo promote meaningful and collaborative school
community engagement with community stakeholders.

Therefore, the final stage of the planning was to have information sessions about the
consultations with ACB stafe.g., Community Support Workers) and aslery groups €.9.,
BlackStudent Achievement Communifydvisory Committee BSACAC) that support Black
students and families and engage with community organizations. This approach informed us of
any changes needed in tlowerall consultatiorand outreachstrategy.

9 Reviere, R. (2001). Toward an Afrocenteisearchmethodology.Journal of Black Studies, 31(6), 709 728.



we fent b [n bonra et
TR S ey S P e 12

Logistics

The research coordinator and research associates sent email reminders and followed up with text
messages and phone calls on each day offtws groupsessions. Studentsamilies, and
community stakeholdesappreciated this approach. Many parehtsaregvers commented on
feeling inundated with emails and expressed difficultrekeepngtrack of important updates or
information, so our communications were especially helpful.

SelfidentifyingBlack Staff Representation

It was importantthat
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Black StudiésApproach to theAnalysis

It wasour intention to ensurethat DATEDDAYEE 17DGE DGIEDGOKIGE YAdratives, and counter
narrativeswere represented in the interpretations and findingshis approach to the findings
allowed us to understand how the collective and individual experieacesied to the broader
systemic issuedVhat matters is the team haXd ¥SG DZitzaAl UYZ IIGEOG +Z ApDZIAIGIL) $Y4GAPAGH
AVE 1AKEAIG +SG GiDGHGYDGE _;diliiwAY. 1661 10 of the communities we are engaging with.

From a critical race theomethodologicaperspectivee.g, Black Crif, QuantCrit?, Community
Qultural WealtH3) +SG AGIAKZYESID dGHIGGY A GEGAIDSGE € NZAE NG AYE AYAILIEE &€ Z1 GiaGWG
importance, especially when they are attempting to investigate culturally specific phereomen
(Carroll, 2008 It was important to acknowledge and reconcile @uwn worldview orientation
during the knowledge mobilization processs researchers, we hadparticular understanding

of $5G 16l YAIZAG AYE £223pGE ZT APPGPIACIG UYZINIGEOG DZYEkiZDKZY AYE GGPAGEGYIAKZY Z1
Black communities or people in research and
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Reading this report

It is crucial to note that this report is heavy and triggering, reflecting the experiences of Black
EIZEGYHE AYE TAWSKGE AYE Zd PAAGOSIGIE SietZdl AYE DZAaGYt GYOAOGWGYH IIHS the Toronto
District School Board. The work to diagnose the issues and ariafytigemes was emotionally
taxing, and thus, the ongoing work to rectify the problems and disrupt anti
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can createa mutually respectful and supporsvrelationship not only academic support, but
emotional support as wellln every case, participantielt that it would make them feel
empowered if their teachers tookn interest in them.Several students asked teachersS tmt
give up on students so edlg_and 11740 on finding out the barriers or reasons why Black students
WAL Y74 dG AdUG +Z DATKDSDAIG §Y #SG EAWG AL Ag Z4SGag_

By the same token, parents and caregiv&rggestedhat teachers offer resources, patience, and
time, rather than giving up on thenRarticipants agreethat a sense of belonging at school can
support students through a particularly vulnerable time when they are forming their identity,
developing psychaocialskills, and trying to navigate the world.

2.1Centring Joy in the Classroom and Practice

To resist the negativity and racisthat students face, participants suggested that teachers
reimagine classroomsy centringjoy in their pedagogy and practice. Fmrents and caregivers,
classroomg$SZZIE dG A BiARG 11SGIG (AP EFZEGYHE HAUG DIGASZAG TaZv IGAAYSYO0 AYEYZt dGEYO A
space where students encounter trauma, feel anxious/anre] ATIAE_dGADSGAE 11GAG ACUGE

to connect with Black students the dediGG +SAt +SGL) DAY ~WAUG LIZZ BIAEEaZZwW EATG Ta2W
dZiLKYO AYE cAGDACW AVE 120D 47 +SG GaGY+ 11SGAG +SGLI AdG AdiG 2, andreplace those things
with books,music, laughtervulnerability, humilityconversationand growth.

TMAGHTAZW A DZEYH ZT 121 AYE 4SGY 11200 dARUINAGEE Ta2W SG 120121 DZ§Vt AVE ApaZaG NS
was this person pivotal? Why are we learning this person? You look at their
accomplishment and then work backwards. We always find Biest&ry Month starts at
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it's just passion. Like they just need to understand the cultural wants, the things that just
make us tick without trying to plug it to children and suppress it. Just these are things that
will help the children be better understood and not seen as unruly, undiscipljnsidout

Z1 ZQEGY PAGHL WZDS._

Centring Black joy, for the participants, meant that teachers recognize how important it is for

1APU SAZEGYHE NGIIdGEYO AYE #SG YGGE #Z piGAte momentsthat +SGLI DAY tap into activities and
PAAPKDGE #SGL GYiZLZ0 GiiSAIG AYE dG ZUAL)

2.2 Affinity Spaces for Black Students

Motivated by the renewed call to discuss aBtack racism, police violence and deaths of Black
people, students felt that a need to go deeper in their understanding of these issues has led them
to seek out peers and community for support. Participantsretidhat they have formed study
00ZZbE, AHGYEGE ZYISYG IGDHZAGE, AYE iZ8YGE €ZPAl WGESA 007ZDE dGPAZEG WAYL EFZEGYEE AdG

now more aware and are drawn together because of -amtdl FADEW _ WATHDDAYEE
recommended that all schools should have a safacspwhere Black students coutme
together to learn about antBlack racism, antiacism, racial equity, and social justice. As one
SIZEGYH AEEGE 7 AW (AR LZZY0 WAY AYE SAISY0 e2ZWGIISGAG / DAY dAGAKSG AYE YZ+ iZ2Z0 Z1Gd

my shoulder and be among othetABU U$EE § A GGIGT_

Students and families suggested establishing Equity Councils in schools as another avenue to
promote affirming spaces. Participants reported that the Equity Councils have had a positive
impact on the schooling experience of AG&dsnts. For example, Equity Councils provided a
platform for ACB students to share their challenges in school withRA®B students.

2.3Teaching Black HistoBuring and Beyond the Month of February
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begins with them as individualsOthers discussed the many practical wéyst teachers could
applyananti-racist analysis into thecourse content, pedagogy, and activities

2.5Representation: An Essential Component in the Affirmation Process

Representation in schools and classrooms was discussed as an essential component of
affirmation. Participnts referred to the importance of many elements of representation
including positive images of Black people on school walls and in classrooms, and representation
in curricula and educational materials, such as books, films, and podcasts. Representation wa
particularly important for students in the lower gradesddtionally, participants believed that
teaching materials need to normalize Blackness.

TS S GASLHZ SSWBIL TZUZIN AiZYO4SG Z0ZDGYHaD WGEEAOG™ YE WAYL 4GAPSGAE EZY 4 GIGY
bother to bring in materials, no matter how much they understand that our education
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TKYG ZT WU GAEZYe T2 DZHYO 1SGW Y &AGYDS dAWGAESZY dGPAZEG TdZW Grade one, my
son has had the Black male French teach directly, which | think was pivotal in his success
and selfworth. And half of those teachergere inthe formative years(which)l think was
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Parents, caregivers, and studenisderscored the need to have access to quality education to
achieve the goal of improving their outcomes in the schealvironment. According to
participants,schools should put greater effort into reducing or eliminating the achievement gap
for Black students. Participantslt that schools needed to helplackstudents build their skills
and academic achievememilost ofthe participantsbelieved that in orderfor the Board to make
substantive changes in closing the achievement gapools must create more opportunities for
Black studentsvoices to be amplified and decrease ithe
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7 #Sink that a major part is the lack of healing of past trauma from parents and their
experiences within the school board. So, lack of trust. The fact that every time shere
more, not all the time, but quite often schools are contacting parents, always with a
YGOAKIG DZYHGiH_

~dSGIGs a bit of a fear, | think, around that new parent tisatoming in and that
involvement. | think we feel more empowered to come forward and say, | want to do this.
This is my school & rather than taking a back sedte ndiced that and’im hearing that

a lot and its causing a lot of friction. So, wbBonegotiatingand navigating the
conversationwhen those frictions come up between parents and the schéold then

the DERYDIDAL € USYE ZT § 456 WAEEIG,

— 24 1 1$5VU there is a need to come up with strategies in education for the educator
Whether it be to combat their biases or to bridge that gap to make parents, Black parents,
[Indigenous]parents. Because again, we know of all the trauma’ thbeen put orthe
Bladk and[Indigenous]
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While Blackparents and caregivers problematized their parent involvement as gendered, class
based, racesased and Eurocentridt is equally important that educators be aware of the
problemsthat Black LGBTQ2SI#amilies encounterwhen interacting in schoolsheir fimily
composition, gender identity and sexual orientatiare other factors tSAt §YTizGYDG DAIGYIE or
PAAGOSIGAE GiDGHGYDGE §Y +SGi DSHEAGY € €pSZZle. LGBTQ2SIA+ families described their
experiences which includ€l) homophoba and transphola amongschool sté#f, (2) religious
beliefs of school professional8) experience with intersectional discrimination and aBtack
racism, (4) inability of school staff to address the discriminatiGBTQ2SIA+ studemiscounter

as a human rights issu€5) anxiety abouttraditional male and female gender role€5)
unwillingnessof school stafto view gender as nebinary, (7) unfamiliarity withthe vernacular
used to discusd. GBTQ2SIAssues(8) lack ofrepresentation in the curriculurwith respect to
Black LGBTQ2SIApeople and communities and (9) fear of conflict with the dominant
heterosexual parerst on school councils

Parent Council
A commontheme expressed by participants was the lack of opportunities available for Black

parents/caregivers to be involvedn the schoolparent council The gatekeeping and power
exerted by some members revealdAIEDDAYIE experiences with micro
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One participantfurther noted that the only positions which appeared to be available were

assisting with fundraising and bake saesveral mothers suggested that wasv white mothers
and teachergegarded
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Participants feltthat having administratoravho demonstrated cultural competence allowed
them to be more aware of howo interact with BlacKkamilies.

~7UYZI $55€ SAE DAZdAdIL dGGY EAE A WAISZY KWGE, dZ4 DBYDSDAIE AYE 139G DEYDIDAIE +SA
understand the racial and cultural makg of the students and families they serve are
more understanding. They know how to speak to us and not lgeeklike we do not
dGiZY0 §Y epsSzZie

—As Black trans dad that has encountered so maarysphobia,misgendering and anti
Black racismfrom different teachers , it was good encountering one vice principal who
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woman would come with in Black History Month. For my second child, | was told off. Her
1GADSGE EASE THSiE IAE SGI DZAaDZIZW, AYE €SG H3GE 2 AGIAKG +Z GIGALIZYG §Y SGa BiAeE

and | was likewho are you relating to? Certainly not the one Black student in your class.
/TG €2 AYOAL AVE ESEY + dZ4SGa 0Z8Y0 2 #SG DEYDPAL dSCLI ZTHGY £2DDZa+ +SGd SATT AVE

EZ YZASYO AdZZ &

TTEZY + ZYEGAICIAYE NSLIHSGL 1GAPhers] act that way when we ask that they treat our kids

the same way. Why do Black parents face so much microaggression? Why are some of
these teachers so downright racist against us when we ask for them to see our kids as
belonging in their classrooms?

T remember having to escalate an issue when my daughter was, | beli€ada 9 or
Grade 10.l had to go to the principal after | was getting nowhere with this rude teacher.
1 4$5Y0 NSGY LZZ 3G A DAIGYH +SA LIZZ UYZ I UZzZ3 60Ste AYE LZZ 4G willing to hop over
ISAGIGA IGIG AYE LZZ a6 18i5Y0 +Z 07 A¢ TAG A€ BZEEidiG to demand changes or demand
that an incident is addressedeachersEZY't §UG 1SAF AYE E2WGKWGE LIZZ TGAT $SGW
reacting to your child. They know their power; they know nothwith happen to them.

N7 4SGL DZYKYZG dGsYO AlNTZI AYE dADsEH

Parents and Caregivers of Black Students in French Immersion Programs

WAGKDSDAYHE ESeDZEEGE #SGDZES 72 71 ARU E1ZEGYHE T102W 4SG &3GYDS A€ A AGBZYE >AY0ZA0G
programs.Severalof them shared their experience with schools that continue to find ways to
keep Black families out of French Immersion schomh&cdotal examples were given of school
administrators and teacherdemonstrating antBlackness or creating conditions that led to
families removing their children from schools.

Parents and caregivers also reflected on how deeply problematic the French Immersion school
the attitudes andideology in the French programs created a divisidong the lines oface,
gender and class.

—dle AdG WiZaG KUGIL +2 dG GYAZUGE +SAY dZUe / DAY DZZ2YH 1SG  1APU dZUie §Y W) EAZOSHGEE
paZ0aAwW AYE WL TRGYE € €2V € aZ0aAW dSGLI Al UYZII GAPS other because they are a few of
1SGW- dSGLI OGH USDUGE Z24 GAGIL L2z UYZI " 16a0 " 163 GAJlL

7 AW TaZW A &3GYDS EDGAUSYO DZZYHILI §Y  TaiDA
were programs like this

AYE WISGY / DAWG SGAG, | discovered that there
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wife. They even tried to tell us they had no space for my children, and we should enroll them
in the English programs. My wife wanted to not fight with them but insisted that my kids be
DIADGE +SGAG._

—ESGY Wl DSUE GYHGAGE #SGAG 1lAs a lot of Black students that entered. By the time Grade
1 hit, theyre practically all gone because they coutdieal with the teacher sayingDh, we
carit do this.” Theyre not taking.” Theyre not understanding. Theyre not catching on.

Participants alstéiaddifficulties getting the support they needed, especially wiiegre were so

few Black families at their schools. For parents and caregivers that decided to remove their
children from French Immersion programs, they discussed beinthalt 5t HAS ESTIHZH 42
support their children) 7 EpSZZIE Y7+ dGYO GAZDDOGE 17 £GAIG +SGid YGGES WATKDIDAYEE TGit

that this practicewas committed undea falsepretenceand beliefthat Frenchimmersion is too
difficult for students with specladucation needs.

vvvvvvvv v v oA v o~

7 AGAING +SA WL €2 YGGEGE GiiHdA €ZDDZat AYE 8 TG / ESEY + EGEGAIG +Z AU TZa 8 dSGL)
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and caregivers gothelp with resources andhaving a community membebeing present at
meetingswith administrators or teacherdarticipants discussed the need for all Black families
or parents of Black children to educate themselvesoardpolicies and learn how to make the
TEUEHGW 11780 TZ3 4SGW-_ WATKDIDAYEE SEOSIEOSIGE 4SG SWhZHAYDG ZT UYZ11ing their rights as Black
parents and usinthem as tookfor accountability. For onparentwho describedheir approach

to AEIZDABL] $ WGAYF SAISYO 4SG AHGYKZY ZT4SG £0S77) ATGA GGSY0 #SG IGYOHSE / NZZIE 07 124

my children or myself to be treatedfil) AYE iZet 4GiiEY0 +SGW dGSYO0 dARset &€ NAZY0_ YZ4SGa
parent suggestedhat their concerns were only taken seriously after teaching staff recognized
that the parent TIZZIE tAUG & Ali +SG NAUHZ 4SG , ZWAY Z80Ste KTTHG 284S WGESA_ € the parent
StAMGE —aGAIiLI (Gt #SZ€G #GADSGAE UYZIN 11G DAY AEIZDAIG.

Others assertedhat 3G AEIZEWVGYH §Y #SG 1GADSGAE dGSAISZZA €SZZIE Y7+ SAPPGY 11SGY #SGU

feel their job and livelihood is threatened. They felt that teachers must learn that equity and
§YDiZesZY mearstIGAKYO All iZEGYEE TASIL._/4 1A T284SGd pointed outthat teachers need to ask
themselves why they entered the teaching profession and do ongoing reflection on their own
bias against Black students and families. Participants suggebktdeducdors challenge
themselves to unlearracismandseekwaysto improve themselvesEven if thereare feelings of
discomfortin this processthey should™
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Parents and community membegssiggestedhat re-buildingcommunityrelationshipscanbe
supportedthrough an annual summit hosted by the CentfeExcellenceThe summit would
include a discussion on what the Centre of Excellehas accomplished throughout the
school yearwhat was done with the resear@nd consultationsand what will be done going
forward to ensure that they are driving policy changes within TDSB. More importantly, the
ACB community asserteithat the policies should be driven by the data produced from
conversations with ACB familiesprovide families with a sense of ownerslafthe data.

TdSGAG SAE #7 dG EGIRIGIAMIGE € KWG SAE GIZIIGE #SG €pSZZ1 #Z DREZY DPGIYG SAS
been a large concern for our conumity. When we have consultations, do something
about it! We want to see action, measurables and implementation. We need to
SWDAZ1G 4SG AGIAKZYE dU TZIZNNSY0 4S0220S.

Families and community participants understood that data collecfion necessary part che
dZAdE € responsibilities to influence and inform practicand policesHowever, they suggested
the databe made available for use by school staff, departmesaiders AEWAY$CHALZG€ To have
their stories heardand implemenfing] the recommendations giveln all schoolsag a] move

to §ZPDZM 1APU S4ZEGYEE YGGES _For several participanishis demonstrates thd
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1SG1ARU ZT dGIGT +SAHGADSGAE AYE OZEAYDG DZZVeGiiZae SAIG S €9 §YTZa (1ADU DSHEAGY LIZZHS.
Participantsalso suggestedreating a database of Black agencies and profeasdogiveBlack
students opportunities for placements that, depending on their professional interest, could count
towards their volunteer service hours requirement. It was suggested tiatstipport for Black
students must be envisioned aslongterm, continuous goabver the entire year. Community
participants alsoecommendedthat a coordinated peer mentorship program be developed in
schoolsto provide unique mentorship and educational opportunities for Black students. These
would include personal, academic, and professional development opportunities that create a
fulfilling student experience anchn enhanceommunity members’ engagement and
awarenessParticipants added that these are tangible walyat schools can build bridgesith

the Black communitand show an interest in issuaffecting Blackstudents.

Suggestions were also made that t@entre of Excellendeuild connections between stlents
and create opportunities for parents and families to connect and network while also providing
TATISYHL EDADGE._ Participants also discussed the significance of havingtwre of Excellence
located in an actual building where families could \gith the intention of finding safety,
connection, support, and inspiration.
&6 YGGE +2 WAUG €23G #SAH 11G SAIG A YGHNZAU™ /4 EZGEYHH WAHGE 11SGAG 11G AdG, NSGHSGE
you live in the east, the west, whatever, so that we can come together because we have a
tie that binds. We all have children within this umbrella, and we need to be able to connect
them with strength. With numbers, there's strength

Participantsasked thatthe Centre of Excellencecilitate the creation of spaces for healing for
the Black community and provide counselling to deal with issues, such as internalized racism and
generational trauma.

Theyalso proposed the implementation of an Ombudsman at the Boauhtterstand par&t€
experiences with arBlack racism.

In addition to the recommendations and thoughts shared, participants asked that no one be left
out of the conversation within the umbrella term of ACB. Participants stated that while there is
a recognition thathe term ACB is comprehensive, it also omits sgdintifying Black members
(e.g., AfreLatinx, Afrelndigenous). Therefore, schools must see the need to continuously be
intentional in connecting with Black community members, families and organizationsatbat
often not present.
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Parents/caregivers also requested that tentre of Excellengaovide information about Board
policies and procedures, changes taking place in the school system, and research that has been
conductedwith Black students.

Participants emphasized the need for timely and accessible communications to ensure that
community members receive information in a clear, direct, and easy to understand manner.

In fulfilling its communication role, it was suggested thae Centre of Excellenceoordinate,
organize and share information on a variety of topics relevant to Black students and their families,
including community activities and programs, mentorship and work opportunities, scholarships
and grants for Black studés, a list of easily accessible tutors, BHmsused resources and
organizations, community supports, and TDSB resources.

Hub for Resources

Participants expressed the need for tlentre of Excellenckl Abt A€ A~S2d_ 115GAG TAWAKGE
could receive services and assistance that they need, such as mental health resources, food
security, support with settlement/immigration, employment services, child welfare,aadte
and/or coordinatecare services fastudents whose parents are working multiple jobs to support
their families.
7 NZYEGA §T4SGAG & A NAL 2 SAIG AGEZZADGE §Y ZYG DIADG +SAY LIZZ DZZIE EsaGHE TAWARGE 42
so they can access what they need. In general, we're very private people who doitov
have to tell you that | need help with this or whatever. But if there was just a general
information that they could go and go to this website, and they could find it or call this the
number or something set up somehow, that they could talk to sooagtdirectly
7 EZ +S5Y0 1SAE § §€ SWDZAYE 170 € 47 SAIG A SZd §Y 1SS +SAH Z2Y4L DAY TiZzaes AVE /
think the Centre has a unique ability to kind of be a hub ...the Centre will be able to synthesize
the resources and the services that tbemmunity organizations are able to give out

Coordination of resources was seen as a very important strategy for aiding parents/caregivers to
better advocatefor and support their children.

Community members discussed the essential need for Geatre of Excellenceo provide
information to families on navigating the education system. It alassuggested that th€entre

of Excellencerovide guidance to parents/caregivers on the types of questions they could ask
during parentteacher interviews.

Curating Resources and Partnerships

Community members shared the importance of conducting a needs assessment of services and
resources available internally and externally to TDSB. Such an assessment would be helpful in
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identifying the gaps in accessing oesces. Community memberalso suggested that an
inventory ofresources bealevelopedto direct familiesn needof support. it was suggested that

the Centre of Excellence connect with schools to gather that information. One suggested strategy
for the need assessment is community mapping (identifying the location of organizations) to
find out what is available within the community and sharing that information with ACB
community members. It was recommended that tGentre of Excellengeartner with existing
organizations doing impactful work in community mappi@@mmunity participants
ZYEGIEDZAGE 4#SG YGGE 120 £20S SYTZOWAKZY Ac~TAWAKGE YGGE 42 dG §YTZAWGE dGPAZEG #SGL AdG
unaware that there are services available to them, such as laptops for studemis;esefor
students with special needs

oX dZz v§E }( &£ oov [ Z}o ]Jv W ESv E]JvP v }oo }E S§]vP
Participantsemphasizedhat increased collaboration with ACB communities must be centred on
building partnershipsn order ¥Z §%DIZIG DIACEIZZW DZYESKZYE 170 (1ABU SHZEGYIE SEGYHHL

development.

Additionally, participants asserted thate Centre of Excellence must collaborate with educators
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Staff in theCentre of Excellenceere also encouraged to explore the many opportunities to
partner with ACB service organizations.

It was also recommended that ti@entre of Excellengagartner with Afrocentric organizations to
ensure a more compreheng teaching of African historyAnother suggestion was that the
Centre of Excellenaspllaborate with universities on pathway planning.

Participants proposed that th€entre of Excellencestablish partnerships with community
groups that already have experience with Black organizations.

TTHSSYUHSGAG YGGEE 42 dG A dGHGT iGN Gl ZT ZDGYYGEE +Z D2WWZ YL ZAOAYAKZYE, /1§ se 02810

12 oG 4SG EAWG 28 EAWG ZI' 11SGAG #SGAG & A 11Al] between us, the community and particularly

the Black community and the TDSB, we are going to have challenges, but if the philosophy is
to be open, then you know, it works both ways

iX dz vEE }( £ oov [+ Z}o ]Jv > & « Z\ikdird Betv¢en AOB v
Communities and Schools

Parents/caregivers reinforced the need for the Centre of Excellence to take leadership in
promoting Black academic excellence and to be a strong advocate and mediator for students and
their families.

Communitymembers and organizations identified advocacy as a very central success factor for
achieving effective schoa@ommunity engagement. They highlightedivocacy a<ritical in
AGEAGEESYO #SGSsekZal) ZT daZUGY PaZwaeGe IS d ~ __and improving the quality afelationship
between the TDSB and AC&@nmunities.

Participantsassertedthat the Centre of Excellence cannot be neutral and must engage in action
oriented advocacy to counter institutionalized atiack racism and gatekeeping that Black
students,families,andDZWWZYGE encounter. Proposed proactive actions were highlighte

actively confront the unequal power dynamics and structures between schools and ACB
communities. These include assessing policies, programs, curricula and hiring practices to ensure
that they are equitable.

Voice and Advocacy

Participants expresskethe need for theCentre of Excellend® be a voice for Black familieas
7YG TAKSGA e200GEAGE —dG +SG 123DG 128 26, AY AEIZDAYG 120 26, dGRAZEG LIZZ UYZ1I 4G ELEIGW AYE
can speak on behalf of us and our children, and you can get into places as ACB staff that we
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Appendix A

Mandates Community Recommendation

Student
1.

Providesupport to Black
students in TDSB
schools to combat
racism, navigate
complaint processes,
identify barriers to
success and access
appropriate resources
(e.g., scholarships,
networking, mentoring).

X
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The Centre of Excellence should take leadership in
promoting Black academic excellence and be a strg
advocate and mediator for students and their
families.

As part of its strong advocacy role, tGentre of
Excellencestaff must act ag mediator between
schools and families facing discrimination and anti
Blackracism in schools. Staff also need to address
sociaemotional needs of students and support
families.

The Centre of Excellence must coordinateyanize,
and share information on a variety of topics relevarn
to Black students and their families, inding
community activities and programmentorship and
work opportunities, scholarships and grants for Bla
students, a list of easily accessible tutors, Black
focused resources and organizations, community
supports, and TDSB resources.

The Centre of tellence must coordinate resources
enabling parents/caregivers to better advocate and
support their children.

TheCentre of Excellenamust support the identity
and development of Black students. Specific
suggestions includeelebrating their achievemes,
creating grants specific for Black students, supporti
the transition of students to high school, pest
secondary education and apprenticeships, offering
tutoring and mentorship programs, lunch and after
school programs, an Elders-School program,
extracurricular activities that engage students outsi
of school, and hosting cultural events, activities, an
programming throughout the year.

TheCentre of Excellenamust build connections
between Black students.

TheCentre of Excellenamust develop anénhance
Black students' networking and mentorship starting
a young age. It must provide Black students with
opportunities to network with Black professionals
who can servas role models and provide them with
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approved annual budge
for this purpose.

transparency were suggested as key factors for
regaining trust and strengthening partnerships.
The Catre of Excellence must develop and foster
collaborationswith ACB communities that akentred
on building partnerships to improve classroom
DZYESZYETZ0 (APU E1ZEGYHE SEGYHH EGIGIZDWGYH
The Centre of Excellence must collaborate with
educators througtprofessional learning to develop
their awareness ahat community resources availabl
12 €ZDPZ3t (ADU E1ZEGYIE £ZDDGEE™ dSE §YDIZEGE
understanding and valuing how community membe
are involved in supporting families in and outside of
schools.

The Centre of Excellence must support schools in
understandingand valuing the cultural capital that
exists in the Black community. A key success facto
a collaborative schoetommunity engagement is
recognizingseeking, and valuing the varied
knowledge of ACB community members that teach
could draw on in classrooms.

The Centre of Excellences needs to create a datab
of Black agencies and professionals, providing Blac
students with opportunities for placeents which
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x The Catre of Excellence must partner with
organizations doing impactful work in community
mapping.

X The Catre of Excellence needs to work with
universities on pathway planning.

X The Catre of Exclence must establish partnerships
with community groups that already have experieng
with Black organizations.

Staff/System

7. Use evidence to
highlight promising
practices and engage ir
meaningful research on
topics relevant to Black
students that are tha
integrated across
schools and at the
system level within the
TDSB;

X The Centre of Excellence is called uposupport
school staff with evidencbased plans to support
promising practice that will improve the learning
conditions of Black students.

x The Centre oExcellence muséngage in the work of
providing support to educators and administrators t
build theircritical consciousness practitioner
inquiries Also implement guidelines for schools to
conductthorough equity audits, family and
community engagement plans, teacher diversity
initiatives,and professional development on
transformativepractices and social and emotional
learning

8. Create professional
learning in antiBlack
racism and collaborate
with other staff in
facilitating learning in
decolonization, anti
racism, antioppression,
and ruman rights, while
recognizing the
similarities and
intersections of various
forms of oppression.

x The Catre of Excellencehould provideeacher
training in cultural responsiveness and implicit bias
and training on how teachersan relate to Black
students.

x The Catre of Excellencehould also provide training
for school stafto address the barriers and
discrimination that newcomer faniés encounter in
TDSB schools.

9. Provide annual
accountability reports
and
recommendations to
the Board of Trusteeg
and staff.

x To fulfill its measure of accountability, schools must
report back yearly to the Centre of Excellence on the
progress theyhave made to achieve ACB representatio
and inclusion.

X More focus group research should be undertaken with
young children to gain insight into their schooling
experiences and to hear the experiences and stories 0
families.




